Introduction
Gender difference has been an area of interest for a long period of time. Initially, the differences between genders were restricted to the ways males and females are expected to behave in a particular context depending on the culture they belong to. As interest in studying language from a variety of perspectives grew, people started observing the gender differences in the ways males and females use language in different contexts. In the beginning, researchers Lakoff (1975) , Cameron and Coates (1985) and Trudgil (1972) studied
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Abstract:
The study aims at studying gender differences in the ways male and female students take turns and participate in a mixed-gender classroom. ELT, Gender Differences, Turn-taking, such differences with a specific focus on the vocabulary, adjectives, amount of talk and pronunciation style used by both male and females while talking for different purposes. Now, the focus has shifted to the conversational strategies used by men and women in mixed-gender conversation to maintain their individuality or to assert their dominance. Samar and Alibakshi (2007) analyzed the linguistic strategies used by male-male, male-female and female-female communication. The results indicated a significant difference in the use of linguistic strategies in male-male, female-female and male-female NELTA ©Nepal English Language Teachers Association communication. However, the research also focused upon the role of gender and experience, power and education of interlocuters in the use of linguistic strategies. Among the different conversational strategies used by people during the conversation, turn-taking is an essential strategy to continue the flow of conversation and to convey one's idea completely and at a proper time.
Behavior of men and women, both expected and observed, is determined by the culture they are born into. A major part of this depends upon how they speak and how they should speak. Women are generally stereotyped as being more talkative than men, however; an earlier study by Tannen (1984) suggest that women are interrupted more by men, which plays an important role in theory of male dominance over female. Kandell and Tannen (1977) talked about the difference between males and females atthe workplace. They concluded that males dominated conversations by getting and holding the floor longer than females, interrupting more and making various contributions using language strategies that help maintain the status difference. Zimmerman and West (1975) are considered as the pioneers of the research focusing upon the gender differences. West and Zimmerman (1987) explained that the differences between men and women are created by the process of social arrangement. He said that in gendered conversations and situations men portray dominance whilst women display deference. On the other hand, a recent study by Park et al (2016) explored differences in language use across gender using a social media dataset. The results revealed that the language identified by females was more polite, warmer and compassionate but they were still assertive in their language use.
In addition, Zimmerman and West (1975) discussed turn-taking as an economic system and described the differences between male and female in their number of turns as parallel to the differences between them in society's economic system. Furthermore, a recent study by Hancock and Rubin (2015) focused on the influence of communication partner's gender on language. They established that there were not any significant differences in the way men and women use language. However, participants interrupted more and used more dependent clauses while speaking with a female than with a male.
By studying turn-taking and gender differences this research article aims to find out the differences between the male and female students' participation in the classroom focusing on the gender of the teacher concentrating on the following research questions:
Is there any difference between the turn-taking patterns observed in the two classes?
Who dominates the classroom discussion (male/female students) in the two classes?
This research study will shed light on the turn taking patterns and turn taking strategies used by male and female students in a language classroom while taking into consideration the gender of the teachers. It will help the teachers understand how male and females contribute differently in a classroom discourse, which as a result would help them make their classes more interactive.
Literature Review
Turn-taking has been an important part of studies on gender differences. Turn-taking in this research is seen as the conversational strategy that helps maintain NELTA ©Nepal English Language Teachers Association the flow of conversation by allowing the speakers to take the floor in order to contribute to the discussion that is taking place. It also includes holding the floor and yielding the floor at a particular point in the discussion. Goffman (1976) . It can be considered as one of the basic mechanisms in conversation. Aukrust (2008) discussed the participation of boys and girls in a classroom in Norway across four grades (first, third, sixth and ninth). His findings revealed that the differences between girls and boys participation were least in the first grade and most in the ninth grade. The girls were mostly found to speak when the teacher initiated the conversation by allocating turns whereas the boys had more overlapping turns with the teacher. Unlike the girls, they also gave comments when not asked by the teacher. Besides, there was less difference in their participation when the teacher was a female as compared to when the teacher was a male, whose presence accounted for more difference in participation. In the class of the male teacher, boys made many uninvited comments.
Similarly, Tannen (1995) discusses the difference between male and female in the way they organize their speech on different occasions. She concludes that men are found to be more sensitive to the power dynamics. They tend to speak in a way that keeps them in a dominant position. On the other hand, women are more concerned about the rapport dynamic and speaking in ways that save face for others. Besides that, Wang (2010) talked about gender differences in speech style in public places. The researcher used conversation analysis, interview, and questionnaire as the data collecting instruments. The study revealed men as contributing more to talk than women do in their conversation with women. It is men who always violate the rules of turn-taking and take more turns to control the conversation. Similarly, Chalak and Karimi (2017) studied turn taking system and repair strategies used by Iranian EFL learners in 10 EFL classrooms. The results indicated that female students were mostly chosen by the teacher to speak while self-selection was commonly employed by the male students.
Moreover, Aidinlou and Dolati (2013) focused on comparing male and female gender in taking turn to see which gender talks more while discussing education quality at different public and private schools in Turkey. The conversation between male and female teachers was recorded. The study revealed that female teachers talked more in discussions with their own gender. Males helped complete each other's utterances whereas females had more overlapping statements. Broadbridge (2003) examined the difference between male and female speakers during conversation using recording as a method for collecting data. The sample included two male and two female speakers who worked for the same English-language school in Tokyo. The study showed that men were the ones to interrupt most and women were interrupted most. Besides this, women were more active in listening as compared to men.
Similarly, Zhang (2010) studied the difference between male and female students in terms of participation in classroom in a Swedish school. The data was collected through classroom observation and interview with the teachers. The findings revealed that girls contributed more to the classroom talk in terms of the total number of turns and in the amount of turn length. The girls were also found to be better at elaborative talk as compared to the boys. Furthermore, Wolfe (2000) analyzed ethnic and gender differences in classroom conversational styles in a face-to-face and computer-NELTA ©Nepal English Language Teachers Association mediated discussion. The results revealed that white males were found to participate more in a face-to-face discussion whereas white women were more comfortable having a discussion in a computermediated setting. On the other hand, Hispanic women contributed frequently in a face-to-face conversation, spoke more than Hispanic males and disliked computer-mediated settings. The research study helped to understand how gender differences may vary across cultures.
In addition, Martin and Marsh (2005) explored the impact of students' and teachers' gender and their interaction on academic motivation. The study revealed that academic motivation and engagement did not vary as a result of the teacher's gender. In terms of academic motivation and engagement boys did not show any differences in the class of a male or a female teacher.
Like all these research studies, the current research study aims at studying the turntaking patterns. However, the specific focus of this article is to analyze the turn-taking patterns of a classroom discourse, taking the gender of the students and teachers into consideration.
Methodology
The research was based on Qualitative Research Paradigm as it helps explore any issue in depth. It is not only conducted in a natural setting but also helps collect reliable data in terms of one to one interaction between the researchers and their participants.
Convenient sampling was used for selecting the research participants. The classes that were easily accessible were selected for observing the turn-taking patterns occurring in the classroom setting. However, it was made sure that the classes consisted of the students of both the gender as the aim of the research was to observe gender differences.
Discourse analysis was used as a method to analyzeconversation taking place in the class. It is a qualitative method of analyzing the texts focusing on the connection between language, power, and social practices. Discourse can be defined as a way of speaking that does not only reflects social relations but construct them. (Fairclough, 1992) . The method helps to examine the conversation with a specific focus on the meanings derived from a particular context.
In the current research, conversational exchange taking place in the classroom between teachers and students and between students are observed to see if the gender difference exists in the way male and female students interact in the classroom environment. Compulsory English classes for the 1st year Honors students held at the Department of Geography and Economics were observed. A female teacher conducted the session observed at the Department of Geography whereas a male teacher instructed in the class observed in the Economics Department. Both male and female teachers' classes were observed to note if the difference in participation between the male and the female students was because of the gender of the teacher or if it remains the same irrespective of the gender of the teacher.
In order to collect data, classrooms were observed using field notes and informal discussions with the teachers who participated in the study. The observation was a primary data collecting instrument as it helps collect first-hand data and allows the researcher to focus on all the aspects that play an important part in constructing the social phenomena under study.
The study was based on unstructured observation as it has an edge over structured observation because of the NELTA ©Nepal English Language Teachers Association diversity that can be studied through it. (Gevin, 2008) . Besides, structured observation helps focus only on the aspects the researcher considers related to the study based upon his/her prior knowledge whereas unstructured observation allows a study of all the critical events that may influence behaviors observed hence, proposing new and varied dimensions to be focused upon. Therefore, everything from the topic of discussion to the body language, disturbance and silence were observed to collect reliable data. Two of our friends helped us gain access to the teachers instructing at the respective departments. As part of ethical consideration, the consent form was signed by the teachers. After the teachers' approval, further research was conducted. To minimize the chance of collecting any contaminated data, the first three sessions were used as piloting so that the students become familiar with the presence of the stranger and perform in their normal way.
Field notes help keep track of important events discussed as part of the research. It helps to keep a record of all the events that play a significant role in the development of the phenomena under study. (Thomas, 2015) .While observing the classes, field notes were taken. Moreover, in order to cross-check the data that was collected an informal interview with the teachers was conducted. The discussion was mainly based upon inquiring the difference of performance in male and female students, their interaction in class and with the teachers separately (if they had any) and their response when asked to contribute to the ongoing discussion in the class. Informal interview helps get significant information about a particular subject of study. It also helps togain insight into the subject under research.
Data Analysis
The section discusses the number of turns taken by both male and female students in the sessions observed at the Department of Geography and the Department of Economics. 
: Number of Turns taken by Male and Female Students at the Department of Economics
Although six sessions were observed, the data presented is only for three sessions as the observation for few of the sessions were used as piloting and to avoid repetition. The boys were in minority in both the classes but their performance varied to a great extent in both the Departments. The presence of students in such a large classroom cannot be controlled, therefore; the above presents the number of students that were present on the day of observation. Sacks, Schegloff, and Jefferson (1974) in their article mentions some of the ways in which turns are organized in a conversation. The turn-taking patterns of the classroom were analyzed using their model of turn-taking. The model refers the following patterns in the conversation being observed:
1. Speaker change recurs, or at least occurs.
2. Overwhelmingly one party talks at a time.
3. Occurrences of more than one speaker at a time is common but limited.
4. Transitions with no gap and overlap are common.
5. Turn order is not fixed, but varies.
6. Turn size is not fixed, but varies.
7. Length of conversation is not specified in advance.
8. What parties say is not specified in advance.
9. Relative distribution of turns is not specified in advance.
10. Number of parties can vary.
11. Talk can be continuous or discontinuous.
12. Turn-allocation techniques are used.
Findings and Discussion
In the department of Geography, where the teacher was a female, the male students dominated the class in terms of the number of turns during the conversation. They took the floor to speak very often and participated in almost each and every discussion in the class. Two of the girls sitting at the front row took part whereas the girls sitting at the back rows mostly remained silent in the class. However, boys also took the floor themselves for speaking and not only when asked questions, so the class was not always based upon the IRF exchange between the teacher and the students. The turn order and size were not fixed, and the boys took more turns as compared to the girls in the class.
According to the rules of turn-taking, one speaker is supposed to speak at a time. However, boys violated this rule by interrupting the teacher's lecture as well as the female students' comments on the topic of discussion. For example, in one of the classes, in the middle of the discussion, one The boys were found to interrupt the teacher during her lecture many times like the ones discussed above, as when they started speaking before the teacher completed her utterance, which shows the dominance of the male students. Moreover, it was also noticed that whenever the teacher asked any questions related to the task or homework, for example 'have you done the task?' the boys shouted loudly in affirmation in contrast to the girls. The way the male students responded on some occasions like the one mentioned above showed that they intentionally interrupted and disturbed the teacher.
As per the rules of turn-taking mentioned in the model discussed above, in some situations, turns are allotted to the speakers in advance to speak. In one of the classes, the teacher asked students to write a story about a bad experience with any of their teachers in their childhood as an activity for the chapter 'Recounting Past.' The teacher asked the students to come to the front of the class and share what they had written on the given topic. At first, she did not assign the turn individually. The boys voluntarily came and shared their stories in the class. They were more enthusiastic to participate as well as confident enough to share their stories whereas the girls at first were hesitant to mount the dais to share their stories until and unless the teacher herself selected the girls and forced them to do so and participate in the class. In one of the classes, the teacher discussed a text named 'Gender Discrimination at Workplace in Pakistan'. She asked the students to locate if the given statements can be considered as a fact or as an opinion..The boys talked among themselves while given a task, whereas the girls mostly remained silent throughout the class. Although the topic was related to women, the boys were the one to participate more. This time as well the conversation was initially based upon the IRF exchange with the teachers giving the statement and asking the students to classify them as facts or opinions. 
Girls: True, ma'am A boy: Ma'am, it is a printing error
Following this discussion, the boys began commenting on how men were superior to women. They were so enthusiastic that they kept on debating with the two girls presenting the counter-argument on some occasions. Boys were found holding the floor almost throughout this session. This was the class where the speaker change rarely occurred and even the teacher was unable to speak in some instances. This, however, could again be attributed to the gender of the teacher. As the teacher was a female, she, despite being in an authoritative position, was found to remain silent in the conversation. She did not get a chance to respond many times during this discussion. She was unable to control the conversation as the male students were quite dominating in her class, specifically on that particular day. Also, the fact that the teacher was young and inexperienced can be considered as another reason behind her lack of control especially when it comes to dealing with the male students.
Throughout the discussion, boys were the ones to speak and contribute more. They were more vocal than the girls despite being in minority. We expected the girls to participate more when the topic to be discussed was announced in the class but, like all the other classes, boys dominated and held the floor a lot longer than the girls in the entire session. This could also be attributed to other factors like students' prior educational experience and culture. Most of the girls have studied from girls 'college previously, so they take time to adjust and express themselves especially in the presence of male students. The other reason could be the lack of proficiency in English language as most of them came from a government college where English was taught through rote learning, therefore, they lacked confidence to speak in the class.
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In short, the boys in the Department of Geography were found to be more interactive than the girls. They interrupted the teacher as well as the female students whenever they tried to participate. They violated the rules of turn-taking many times. The dominance of male students in this class was in accordance with Lakoff (1973) dominance theory. According to this theory, men control the conversation with women and the language system itself. On the other hand, women use language that reflects their subordinate position as compared to men, therefore, the language used by men reveals their power more than their gender.
In the Department of Economics, where the instructor was a male, the girls dominated the classroom discussion. Besides, they were more relaxed than the boys. Although the discussion in this class was most of the time based upon IRF exchange, the girls responded more to the questions asked by the teacher. This could be because of their interests in the topic of discussion. Also, the male students were more alert in the presence of a male teacher because the male teacher was more authoritative and had a better classroom control as compared to the female teacher.
In one of the classes, the teacher discussed the number of students who opted for Economics major as their own choice. The teacher asked them to use adjectives and be expressive in sharing their experience. But unlike the female teacher, the male teacher did not behave in a strict manner and did not punish them for disturbing the class. The difference in the way the male and female teacher controlled the class can also be attributed to the difference in their gender. The male teacher had an authoritative position as compared to the female teacher who in some instances lost control of the class. On the other hand, the male teacher had complete command on his class. The female teacher was young and less experienced as well, so age and experience can be another reason behind her lack of class control.
In the next class, the teacher conducted a listening activity. He asked the students about the advantages of the internet as a pre-listening activity, telling them to have a peer discussion and to jot down their points within three to four minutes. The teacher walked around in the class after assigning the task. Three of the boys sitting together called him to their seat and discussed their answers with him. Then, a boy sitting separately also called the teacher to his place. At the time of discussion, the girls participated and voluntarily spoke more as compared to the boys. 
Teacher: Ok boys, ((points towards a boy))
A boy: Internet helps in online banking and it also helps find locations through Google maps.
Teacher: Very good.
The male students were quite reluctant to participate. They only participated when the teacher directly asked them to answer and did not take the turn to speak on their own.
The teacher then commenced the listening activity by reading a passage and asked the students to locate which character had spoken the asked statements in the passage that was just read. There were three characters Ayesha, Fatima and Fatima's mother. The teacher gave different words and asked the students to relate it with the character that had used the word in the text that they had just listened to. The entire class participated together. However, the girls were more vocal and energetic in their participation. Then the teacher asked different questions related to the passage and the students themselves took turns to answer. One of the boys started to answer one of the questions when he was interrupted by a girl:
Teacher: Why didn't Ayesha come to college?
A boy: Because she was A girl: Sir, she stayed awake all night to chat that's why she didn't come to college
The girl not only interrupted him but also continued to answer the question whereas the boy remained silent from then on.
In the Department of Economics, the turntaking patterns were totally different than those observed in the Geography
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Department, where the boys dominated the classroom discussion most of the times. However, sometimes there was no participation in the class by both the boys and the girls in the Economics Department. In one of the classes, the male teacher was found saying:
Teacher: What is wrong with the class? Am I talking about rocket science that you people are so reluctant to speak in the class?
Although the girls in this department were also not that interactive, they still dominated the class with their contribution to the classroom discussion as compared to the boys who most of the times were observed to be passive listeners only. The way males and females students interacted in this particular class was in sharp contrast to the Lakoff (1973) dominance theory which suggest that men are always the ones to assert their power and dominance in a mixed-gender conversation. Therefore; the theory can be criticized for not making allowances for the individual differences and situational factors.
Moreover, we had an informal discussion with the teachers to cross-check the data that was collected through the classroom observation. We asked the female teacher if she thinks the boys participated more, to which she replied in the affirmative. She said that boys were very energetic and more willing to participate in the class. She also said that girls hardly participated in the class discussion, except for the two girls sitting in the front row. When asked if the girls approached her to discuss things privately, the teacher replied in the negative. She also said that usually, girls approach her to discuss things separately but in this class boys are the ones to do so.
She also said that boys were mostly active in class if the teacher is a female. Moreover, she revealed that sometimes the boys created a lot of disturbance in the class due to which she scolds them in order to control the class. Apart from talking, she said, the boys were quite good in their class performance. She was also asked if she thinks that the girls do not participate because they lack proficiency in English language. To this, she answered negatively. She said that even boys have language problems yet they speak and take part in the classroom discussion. Besides, she was also asked if she thinks that girls do not speak because of the presence of the boys. She replied that his might be the reason as boys interrupted and even made fun of the girls sometimes when they tried to participate.
We started the discussion with the male teacher sharing our observation that girls participated more in the class whereas the boys hardly did so. The teacher replied in the affirmative, saying that boys do not participate until and unless you ask them to do so whereas the girls participate voluntarily. The teacher was then asked about the reasons that he considered as the cause of the boys' lack of performance in the class to which he said that this could be because of the overwhelming presence of the girls, as the boys were in the minority. He also claimed that the boys were shy to participate in the class. He further said that one of the boys approached him personally and confided that his lack of proficiency in the English language made him unwilling to attend the class.
Besides, the teacher said that there was a boy who completed all the assigned tasks but still hesitated to participate in the class discussion. He also said there are two other boys who are from the Northern areas who were so shy that they just smiled at the teacher whenever he asked them a question. Then, the teacher was asked if the boys were hesitant to participate because of their pronunciation problems. The teacher agreed on this as a probable cause NELTA ©Nepal English Language Teachers Association as he felt that the males were very conscious of their self-esteem so they might skip answering out of fear of giving incorrect answers, especially in the presence of the female students. The teacher also said that even though the girls also face language issues, it is the boys who lack the confidence to participate. The teacher said that when he approached the three boys sitting together and asked them to share what they had written on the given task, they passed the sheet to one another because of shyness or their lack of confidence. The teacher was also asked if the boys visit him personally to discuss things. He answered that the boys do come to discuss things with him personally but are reluctant to participate in front of the class.
Conclusion:
The present study revealed quite obvious differences between the participation of the male and female students in both of the classes that were observed. The boys were found to talk more, interrupt more and participate more enthusiastically in the class where the teacher was a female whereas, in the class of a male teacher, the boys were the passive listeners, participating only when asked direct questions by the teacher. Similarly, the girls were found to participate actively in the class where the teacher was a male, while the girls hardly participated in the class of a female teacher. The boys were found to dominate when the teacher was a female, whereas the boys were found to be very conscious in the presence of a male teacher. The boys in the Economics Department minded their behavior in the presence of their teacher, who was a male. Their demeanor was deferential, which can be attributed to the gender of their teacher. To sum up, the study reveals that gender differences do exist in the way male and female students interact in the classroom. Also, the gender of the teacher plays an important part in shaping the classroom discourse.
Limitation and Future Research
The present study cannot be generalized as it was conducted in higher education language classes of Pakistan. Future studies can be carried out at different levels to validate the findings of our study. This study is based on a qualitative research design, future studies may include a quantitative framework to investigate the same research area.
